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Prototype Artifact) model to address microinstructional strategies for the development of
e-learning and modules. It shows the 5 steps in the TAPPA model, but most importantly
contributing to a focus on the goals (expected result) of the project. This becomes very
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This study analyzed technical problems and design issues that arose across 120 online
courses using Canvas. Using qualitative content analysis, the researchers were concerned
with how instructors sought to resolve issues and what this implied for future course
design. Instructors were asked to log issues and questions on a Google Document. Most
of the issues concerned online quizzes and tests. A designated instructional designer was
used to rectify the issues, but it is important to note that these designers and technologists
worked along with the instructors to solve the problem in the best way for future
instruction This study is helpful in considering the ways that technical support can be set
up for training modules/ online learning in the long-term. It is also in line with some of
the course readings about collaborative technical communication work. | am thinking
about how to design live feedback while instructors “try out” the modules.
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The HEC (Higher Education Committee) of Pakistan has a smaller unit, the NAHE
(National Academy of Higher Education) which is responsible for teacher training.
Standards of quality education are constantly changing; thus, teachers need professional
development to meet such needs. They are routinely and continuously seeking to
improve the modular training and their effectivity. The study outlines each of the
modules, situating it in the context of higher education and giving it relevance. It also
provides charts of how effectivity was measured, as reported by questionnaires completed
by training program participants. This helps me to think about categories and questions
to design in order to assess my own modules.
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Based on questionnaires collected after the completion of e-learning modules, researchers
were able to conclude that both in-service and pre-service teachers were better prepared
to be highly effective instructors in the classroom. Such modules were developed to
create greater accessibility and convenience for teachers to participate in professional
development. The e-learning modules are based upon data that supports the skills of
highly qualified teachers. This short piece prompts me to think about the consumer for
the implementation guide training modules. The consumers will not only be in-service
teachers, but also pre-service teachers. How do | help teachers to implement a
multimodal approach to writing? What do they need to do so? Both the content and
design of the modules needs to address both parties and support their needs. Moreover,
the modules should be designed to support collaboration between the two types of
teachers.

WPA Outcomes Statement for First-Year Composition (Revisions Adopted 17 July, 2014).”
WPA: Writing Program Administration, vol. 38 no. 1, 2014, pp. 144-48.

Scholars participated in revising the first iteration of the WPA Outcomes Statement, to
include multimodality, and still sought to redefine the idea of composing practices.
According to the Introduction to the Writing Program Administrators Outcomes
Statement, they state it is their job to represent the priorities of FYC. Furthermore, Carrie
Leveranz explained that this Revision Task Force aimed to “...reflect a broad consensus
of what WPA members believe about the purpose of first-year writing based on “what
composition teachers nationwide have learned from practice, research, and theory” (WPA
144). The new planks reflect the composing practices and outcomes for students that
evidence digitality, varying writing contexts, and flexibility. These statements are
important to my project as they serve as acceptable practices and have often been
implemented in WPs.



